Tips for Ensuring the I.E.P Goals are Ambitious

             One of the unique challenges of being a special educator is that you are responsible for crafting goals and objectives that challenge your students to grow to their full potential, while taking into consideration their individualized needs.  This poses a great opportunity for our students to truly maximize their education.  The challenge for us is determining the correct balance between realistic and ambitious.  After researching the current thinking on how other educational experts define ambitious IEP goals, we have come to the conclusion that teachers should be aligning individualized goals with grade-appropriate standards so as to ensure they are ambitious.  The following examples bring this to life. 

	Sample Ambitious I.E.P. Goals

	Student
	Current Level of Functioning
	Grade-Level Standard
	Aligned I.E.P. Goal
	Brief description of how this was achieved

	David
	· 5th grade

· Has William's Syndrome
· Can't write his name legibly
· Can do some typing
· Loves to surf the web
	SWBAT write a 5 paragraph expository essay.
	DWBAT write an explanatory paragraph using transitional words first, next, then, and finally by dictating his thoughts to a peer and by typing his paragraph using correct capitalization and punctuation.
	· Taught David how to organize his thoughts by using verbal and picture cues.

· Worked on typing skills--color coded all written work to correspond to keys on his keyboard.  For example, capital letters were underlined with yellow and the shift key had a yellow sticker on it.  Periods were circled in blue and his period key had a blue sticker on it.  Spaces between words were colored green and his space bar had a green sticker, and so on. 

· Ultimately, David was able to complete a typed, non-fiction, explaining paragraph that was his original work!

	Jaime
	· 2nd grade

· Has high functioning autism

· Speaks in 2-3 word sentences, or is non-verbal

· Tactile/visual learner

· Very strong in spelling and dictation but has tantrums when it is time for Writer's Workshop/

· Any handwriting produced is hard to read.
	SWBAT compose 1 paragraph narrative with introduction and conclusion, (should include correct indenting, capitalization and ending punctuation; transition words; correct subject and verb word order; and dialogue)
	Based on the 2nd grade Written Expression Standards, JWBAT compose a 1 paragraph narrative. His paragraph should contain an introduction, body, and closing; central idea; correct capitalization and ending punctuation; transition words; and dialogue. Jaime will follow the writing process and compose narratives. He will score a 3 out of 4 on a teacher-made, standard-based rubric in 8 out of 10 teacher-monitored trials.
	· Jaime would dictate his sentences in lengths of 1-2 words. Teacher would restate the sentence into a simple complete sentence and draw a blank on Jaime's paper representing the word. Jaime would write in the sentence word by word. Teacher would also draw in a circle at the end of the sentence and at the beginning of the sentence to prompt memory of capital letters and so on. After completing a first draft Jaime would complete the rubric checklist in a peer conference and in a teacher conference. Finally Jaime would publish! 

· I also utilized Jaime's desire to explore the computer. We would go through a similar process. Then Jaime would glue all the words of his paragraph onto a paper teacher-made paragraph template! 

	Tina
	· 9th grade self contained Algebra 1 class
· Struggles with dyslexia and dysgraphia (flipping letters and numbers) 
· Low basic math skills, roughly 2nd grade math level 
· Conceptually strong with patterns and tactile strategies
	The SWBAT use symbols to represent unknowns and variables.
	TWBAT demonstrate a symbolic meaning for simple algebraic expressions through substitution for symbols and numbers.  She will successfully solve single step equations with a success rate of 80% using calculator as needed. 
	· Tina first created a bank of individual numbers and letters and symbols on cards that she could use in solving algebraic equations.  (She created cards 1-20 and a card for variables “x, y, z” and the +, -, /, *, = symbols)

· The teacher gave Tina a booklet of algebra problems (2 problems per each 8 ½ by 11 sheet of paper).  She then recreated the equations using her  cards.  By moving the cards around and substituting individual variable for numbers, she set up equations that were then completed on the calculator.  For example: 

3x + 4= 16

4y+ 1 + 2= z   ( z=12)

	David
	· 9th grade

· has a learning disability in reading, writing and math

· math on a 3th grade level

· reading and writing on a 2nd grade level

· in all resource classes
	PO 1. Explain the relationships among abiotic and biotic components of an ecosystem in terms of energy flow and the cycling of matter


	· Student will be able to identify living (biotic) and non living (abiotic) parts of a desert, a pond and a deciduous forest in a photograph of each ecosystem and describe the difference between a biotic and abiotic component.

· Student will be able to place pictures in the correct order of a 4 part food chain in a desert, a pond and a deciduous forest.
· Student will be able to draw and label the basic steps of the water cycle.
	· Did chapter vocabulary study including terms biotic, abiotic and cycle.  Students created vocabulary reminder cards and practiced daily.

· Did a hands on lab to determine whether a rock, a piece of plastic and a plant were biotic or abiotic

· Read a story book about the desert to class and students determined which animals ate which other parts of the ecosystems and created a chart to display this.

· Students created water bottle habitats to show the water cycle.
· Eventually student was able to answer an oral test about how each of these components worked.

	Mark
	· 4th grade student 

· primary exceptionality of ED (Emotional Disturbance) 

· functions on a late Kindergarten level in all academic levels 

· chronic absences and tardiness 

· frequent and severe behavior swings 
·  enjoys one-on-one instruction but rarely engages in independent  tasks
· 
	SWBAT participate in class and complete expected academic tasks.
	MWBAT participate in and/or complete all expected tasks during the school day for a minimum of four out of five days of the week.


	· Started off with a contract to reinforce the behavior of being on time for school every day

· Broke instructional day into 30 minute segments for which he could earn a self-monitored participation 
· Included elements of choice within his daily schedule 
· Used daily schedule taped to his desk

· Taught and explicitly modeled strategies and social skills

·  Daily rewards 

· Recognized all students on Fridays who received all expected participation checks for the week

· Daily student-led conferences (@ the end of the day) to reflect on targeted contract behaviors/areas 

	De’Andre
	· 3rd grade student

· Excellent fluency and memory for sight words 

· Poor comprehension and decoding of complex unfamiliar words-- 
· Sees himself as a ‘good’ reader, but chooses 1st and 2nd grade simple texts that are familiar to him and do not challenge him.
	SWBAT accurately read and adequately comprehend an on-level (or above) text.
	DWBAT use word structural analysis strategies (knowledge of roots, word origins, prefixes, and suffixes) to increase his level of reading accuracy as well as his vocabulary and comprehension skills.
	· Taught structured mini-lessons on common word parts in increasing difficulty 

· Provided opportunities for guided and independent word-building activities--scaffolded word building process by color coding prefixes, suffixes, and roots different colors

· Used word wall and personalized dictionary 

· Modeled, taught, and reinforced comprehension self-monitoring strategies 

· Encouraged him to keep a ‘bug list’ of words that interfered with his comprehension as he read independently—we used these as case studies and vocabulary words in our reading group
 

	Rosa
	· Pre-readiness (never been in school/entered class just before fourth birthday)
· Non-verbal, though she is physically capable of speech (says “Bye-bye” at the appropriate time, but rarely and never when encouraged.)
· Has Downs Syndrome
· Poor social skills: doesn’t know how to play, scratches, bites, and pulls others’
	(*There are no TEKS for pre-kindergarten, so for most students I used an amalgamation of CLASS goals, TEKS, and the Texas Pre-K guidelines.)
(4)Effective communication requires that children use their knowledge of vocabulary, grammar, and sense of audience to convey meaning. 
	RWBAT sign her first name and the first letter of her last name, using American sign language for each letter.
	· Got a binder from my speech teacher with illustrated letters and numbers, showing the American sign language signs.  

· Bought a large sign language alphabet poster.

· Colored and laminated important illustrated concepts and posted them around the room

· Introduced sign language at oral language morning routine.

· By the end of the year, when it was her time to practice the sentence “My name is [first name, last name],” (part of our morning routine), Rosa was able to sign “R” and “M”, her initials, without prompting

· Due to her relative success, I added the goal of signing her ABCs… we got to spontaneous production up through C, which was progress!

	Other sample goals:

	Sienna
	· 6th grade, in a general education English classroom
· SLD (specific Learning Disability)
· 3rd grade reading level (fluency rates and comprehension), writing samples reveal slightly lower writing grade level
· Excellent listening comprehension 
· Writing process is very slow and tedious for her .
	CA Writing 2.5
SWBAT write persuasive compositions
	· Annual Goal: With the support of an outline organizer, Sienna will be able to write a three paragraph persuasive composition with a clear proposition statement and supporting arguments.  The composition will include complete sentences, proper paragraph format, will use proper capitalization, punctuation and verb tense.

· Benchmark: Sienna will be able to use a simple outline format to organize ideas when given a prompt
· Benchmark: Sienna will be able to complete an outline organizer to record a persuasive proposition and supporting arguments
· Benchmark: Sienna will be able to transfer information from graphic organizers and outlines to complete sentences.
· Benchmark: Sienna will be able to transfer information from graphic organizers and outlines into paragraph format.
· Benchmark: Sienna will be able to edit written sentences paragraphs for correct capitalization, punctuation and verb tense.

	
	
	CA Reading 2.3 - 2.4Comprehension and Analysis of Grade-Level-Appropriate Text
2.3 Connect and clarify main ideas by identifying their relationships to other sources and related topics. 
2.4 Clarify an understanding of texts by creating outlines, logical notes, summaries, or reports.
	· Annual Goal: When listening to a 7th grade-level text, OR reading a 4th grade-level text independently, Sienna will be able to identify the main idea and supporting details or events; create an outline organizer when prompted to write a response to the text.
· Benchmark: Sienna will be able to verbally explain the difference between a main idea and supporting details or events.
· Benchmark: When reading a 3rd grade level story independently, Sienna will be able to differentiate between the main idea and supporting details or events by completing a graphic organizer

· Benchmark: When listening to a 6th-grade level text Sienna will be able to differentiate between the main idea and supporting details or events by completing a graphic organizer
· Benchmark: When reading a 4th grade level text independently, Sienna will be able to create an outline organizer when prompted for a written response
· Benchmark: When listening to a 6th grade-level text, Sienna will be able to create an outline organizer when prompted for a written response


 

PAGE  
18
Data Tracking and Management:  Focus on Special Education_Tips for Writing Ambitious IEP Goals.04

