Persuasive Unit Plan 

· Essential questions to guide the unit

What is persuasive writing?

How do we identify persuasive writing?

How do writers use language to persuade?

How do we build a strong argument and justify our stance?

How do we organize our thoughts to be more persuasive?

· Content and Literacy standards addressed in unit

E1c        Read and comprehend informational materials.
E1d        Demonstrate familiarity with a variety of public documents.

E1e        Demonstrate familiarity with a variety of functional documents.

E2 b       Produce a response to literature.

E2d        Produce a narrative procedure
E2e        Produce a persuasive essay.

E3a        Participate in one-to-one conferences with the teacher.
E3b        Participate in-group meetings.

E3d        Make informed judgments about TV, radio, and film.
E4a        Demonstrate an understanding of the rules of the English 

   language in written and oral work.
E4b        Analyze and subsequently revise work to improve its clarity

   and effectiveness.

E5a        Respond to non-fiction, fiction, poetry, and drama using 

   interpretive and critical processes.

E5b        Produce work in at least one genre that follows the 

               conventions of that genre.

· Learning Goals

1. Students will be able to produce an editorial.


2. Students will be able to write and present a persuasive commercial for their own personally designed cereal.


3. Students, in groups, will be able to write a proposal for a desired field trip and fill out all proper school forms.  Students will also create an informational packet/brochure and write up a formal persuasive essay about the field trip. The students will then present their ideas to the vice principal and teachers. The most persuasive idea will become the 8th grade field trip taken in May.

4. Students will create an advertisement, book jacket, and book review for their independent reading book.

5. Students will know how to read and interpret an editorial and persuasive essay.

6. Students will know how to take information they have read and use it to support an argument.

· Listing of skills and knowledge needed for students to reach desired objectives

Knowledge of where diverse forms of persuasive writing can be found
Knowledge about the structure of an editorial, book jacket, commercial, and ad.

Knowledge of how to critique a topic, commercial, and ad.

Ability to work in groups and procedures involved.
Procedures and methods for revising and editing writing

Knowledge of how language is used to be persuasive

Knowledge of how to organize and support an argument

· Materials needed for unit. 

· Editorials and Op-Ed Articles from The New York Times, Newsday, Daily News
By having editorial from all three papers I will have sources that vary in reading levels making scaffolding easier.  The papers will also have editorials related to current events of interest and relevant to the students.

· TCM 2977 Write Time for Kids level 7,   Teacher Created  Materials, Inc 2000, CA. 

· TCM 2976 Write Time for Kids level 6, Teacher Created  Materials, Inc 2000, CA.  

· TCM 2975 Write Time for Kids level 5, Teacher Created  Materials, Inc 2000, CA. 

· TCM 2974 Write Time for Kids level 4, Teacher Created  Materials, Inc 2000, CA. 

Write time for kids offers program kits on all levels.  I selected articles from level 4, level 5, level 6, and level 7.  These persuasive articles and editorials were taken from the persuasive section from Write Time for Kids kit.  The kit comes with transparencies, lesson plans, and articles printed in color and with photos.  The program is part of Time, inc and offers current news articles that are of high interest and at reading level.

· http://pbskids.org/dontbuyit/advertisingtricks/cerealbox.html PBS Kids, 2002-4 KCTS Television.  This Website offers an interactive activity to design a cereal box online.  It also offers a printable lesson that explains the main parts of a cereal box. 

· Commercials taped from the Disney channel and NBC.

· magazine ads

· A blank field trip request form and a copy of a field trip request form I submitted for our previous trip.

· Brochures from various organizations and museums

· Empty food boxes to be used for the Cereal box activity.

· Focus student

I have many struggling students in my classes. I am picking Christian as my focus student.  Christian struggles as a second language English learner. Christian avoids reading. Christian’s vocabulary is extremely limited and lowers his ability to comprehend a text.  If pushed he will pick an easy text, typically a picture book that gives him more confidence.  I still expect Christian to meet the same goals as the class. I want him to present two group projects and his own editorial and book review. I will still have him reading persuasive pieces; however, I will scaffold the reading level so that it is more suited for him and other lower-level readers.  For example, I will have him read editorials from the Daily News while my more advanced readers will be reading editorials from the New York Times.

Assessment evidence:

I continually assess my students.  Each one of my students has a folder in which they place their daily class work on the left side and their homework on the right.  Each side is graded on a scale between 0-5. For this unit the students’ final projects (their editorial, cereal box, commercial, persuasive essay) all served to assess weather or not students met the objectives of this unit.  The following are the rubrics I gave the students for each.

Editorial Writing Rubric (taken from Write Time for Kids level 7 pg. 19)

Level 4-Exceptional

· The student develops a controlling idea that conveys a judgment.

· The student creates a structure appropriate to the needs of a specific audience.

· The student arranges details, reasons, and/or examples persuasively.

· The student excludes information and arguments that are irrelevant.

· The student anticipates and addresses reader concerns and counterarguments.

· The student supports arguments with detailed evidence.

· The student cites sources of information whenever necessary.

· The student takes and maintains a position.

Level 3-Capable

· The student states a controlling idea that conveys a judgment.

· The student demonstrates awareness of a specific audience.

· The student usually arranges details, reasons, and/or examples persuasively.

· The student excludes most information and arguments that are irrelevant.

· The student anticipates and addresses some reader concerns and counterarguments.

· The student usually supports arguments with detailed evidence.

· The student cites some sources of information.

· The student takes and usually maintains a position.

Level 2-Developing

· The student states a topic.

· The student demonstrates awareness of a general audience.

· The student arranges one or more detail, reason, and/or example persuasively.

· The student includes some information and arguments that are irrelevant.

· The student addresses only one side of an issue.

· The student offers some support for arguments.

· The student uses at least one outside source of information.

· The student takes a position.

Level 1-Beginning

· The student states a general topic or none at all.

· The student demonstrates little or no awareness of an audience.

· The student offers no persuasive details, reasons, and/or examples.

· The student includes random information and arguments.

· The student does not clearly address any side of an issue.

· The student offers little or no support for arguments.

· The student uses no outside source of information.

· The student does not take a position.

Level 0

The student offers no writing or does not respond to the assignment as presented.

Persuasive Writing Rubric (taken from Write Time for Kids level 7 pg. 16)

Competent 
The student can independently develop a controlling idea that conveys a judgment.

The student can independently create a structure appropriate to the needs of a specific audience.

The student can independently engage the reader by establishing a context.

The student can independently arrange details, reasons, and/or examples persuasively.

The student can independently exclude information and arguments that are irrelevant.

The student can independently anticipate and address reader concerns and counterarguments.

The student can independently support arguments with detailed evidence.

The student can independently cite sources of information whenever necessary.

The student can independently take and maintain a position.

The student can independently use precise vocabulary.

Emergent

The student can usually develop a controlling idea that conveys a judgment.

The student can usually create a structure appropriate to the needs of a specific audience.

The student can usually engage the reader by establishing a context.

The student can usually arrange details, reasons, and/or examples persuasively.

The student can usually exclude information and arguments that are irrelevant.

The student can usually anticipate and address reader concerns and counterarguments.

The student can usually support arguments with detailed evidence.

The student can usually cite sources of information whenever necessary.

The student can usually take and maintain a position.

The student can usually use precise vocabulary.

Beginner

The student requires assistance to develop a controlling idea that conveys a judgment.

The student requires assistance to create a structure appropriate to the needs of a specific audience.

The student requires assistance to engage the reader by establishing a context.

The student requires assistance to arrange details, reasons, and/or examples persuasively.

The student requires assistance to exclude information and arguments that are irrelevant.

The student requires assistance to anticipate and address reader concerns and counterarguments.

The student requires assistance to support arguments with detailed evidence.

The student requires assistance to cite sources of information whenever necessary.

The student requires assistance to take and maintain a position.

The student requires assistance to use precise vocabulary.

Cereal Box Rubric

Level 4- Exceptional

· Cereal box is completely covered with text on all sides.

· Box has the nutritional facts.

· Box has a prize inside with details about it on the front cover.

· Box has a game on the back.

· The name of the cereal and manufacture is written across the front in big letters and smaller similar font on all other sides.

· Box is creatively decorated.

· Box does not look like any other current cereal box.

Level 3- Capable

· Box is covered but lacks writing on the top and bottom.

· Box does not have a complete list of the nutritional facts.

· Box has a prize, but not very appealing.

· Box has a game that doesn’t make sense or doesn’t appeal to buyers.

· The name of the cereal and manufacture is written on 4 of the 6 sides.

· Box is somewhat creative.

· Box looks a little similar to current cereal.

Level 2- Devloping

· Box has unrealistic prize

· Only the front and back are decorated.

· Back is missing a game

· Missing nutritional facts.

· Has the name of cereal and manufacture but only on the front.

Level 1- Beginning

· Only the front of the box is decorated.

· Cereal box has no prize.

· Box looks like a similar current cereal.

· Only has the name of the cereal on the front.

· Missing the name of the manufacture

Level 0

No work

Commercial Rubric

Level 4- exceptional

· The student memorized all his or her lines.

· The student delivered his or her lines in a clear and steady voice

· The student has great expression.

· The student presents a well-rehearsed skit.

· The student presents a commercial that is catchy. 

· The student presents a commercial that is creative.

· The student presents a commercial with a slogan  (jingle optional).

· The student presents a focused commercial.

· The student states more than three reasons why to buy their product.

Level 3- Capable

· The student memorized some of their lines but read some.

· The student delivered his or her lines in a clear and steady voice

· The student had some expression.

· The student presents a skit that could have benefited with a little more practice.

· The student presents a commercial that is somewhat catchy. 

· The student presents a commercial that is somewhat creative.

· The student presents a commercial with a slogan.

· The student presents a mostly focused commercial.

· The student states three reasons why to buy their product.

Level 2 – Developing

· The student read from a script.

· The student delivered his or her lines in a clear and steady voice

· The student had very little expression.

· The student presents a skit that lacked sufficient practice.

· The student presents a commercial that is only a little catchy. 

· The student presents a commercial that is only a little creative.

· The student says the slogan to quickly.

· The student presents a skit that has little focus.

· The student states two reasons why to buy their product.

Level 1- Beginning

· The student read from a script.

· The student laughed through their lines / or spoke too softly.

· The student has no script.

· The student presents a skit that was never practiced or made up on the spot.

· The student presents a commercial that is not catchy. 

· The student presents a commercial that lacks creativity.

· The student presents a commercial with a weak slogan / or missing slogan.

· The student presents a skit with no focus.

· The student states only one reasons why to buy their product.

Level 0

· The student offers no work and did not present a commercial

My final assessment was a test taken during Week 2 on Day 10. The following is that test.

Persuasive Unit Test                            Name:_________________  Class: ____________

Part I

1) List 5 examples of persuasive writing.

-

-

-

-

-

2) We use ____________ to support our stance and persuade others. (List 5 possible answers)

-

-

-

-

-

3) What are the 5 parts of an editorial? Explain what each part is in detail.

-

-

-

-

-

Part II: Read both editorials on the attached sheet. (Attached sheet was Persuasive card # 19 from Write for Time Kids, level 7, entitled “How Adults View Teens.”)

4) Which side is more persuasive? Why?

5) Which side do you agree with? Why?

6) Now select one side and identify its 5 parts.

Persuasive Essay Unit Timeline:

Week 1

Day 1: What is persuasive writing? What do writers use to support their argument and 

persuade others? Where do we find persuasive writing? 

Students will brainstorm about persuasive writing.  Students will be able to categorize list into types of persuasive writing, places found, and types of support used to defend position (ex. statistics, photos, opinions, facts, etc.)

Day 2: What is an editorial? What are the elements of an editorial?

Students will read editorials and identify the different parts using a graphic organizer. Using double entry journaling students will respond to the elements.

Day 3:  What does a good editorial look like? 


(Give students rubric for a good editorial.)

 RW: Students will continue to read editorials and give them a rating based on 

their rubric.

How do we start to write an editorial?

WW: Students will see that an editorial would be a great way for them to voice their own opinions on topics.  Students will select three issues and write a free write for each to its prompt.

Day 4: How do we use the opposing arguments to help our stance? 

RW: Student will read editorials and identify both sides of the issue.

WR: Students will identify both sides of their own issue and come up with solutions that will please both.

Day 5:  How do we write a strong thesis and opening paragraph?


RW: Students will read editorials and identify the thesis and lead statements.

WR: Students will write a thesis and lead for their editorial.

Week 2  (all week two during reading workshop students will read editorials one day focusing on vocabulary, questioning, and retelling) 

(RW 1:  Students will use context clues to determine meaning of unfamiliar words

RW 2: Students will use graphic organizers to review structure of an editiorial

RW 3: Students will retell the main ideas and details to a partner)

Day 6: How do students write an editorial?

Students will write their own editorial. Class 808 will use worksheet from Write time for Kids level 4 pg. 56.

Day 7: How do students check that our own work to make sure they have all needed 

components?

Students will read their own piece and identify the elements used in his or her editorial using a graphic organizer.

Day 8: How do we peer edit an editorial?

Students will read a peer’s work and identify the elements used in an editorial using a graphic organizer.

Day 9:  How do we revise an editorial?

Students will revise their piece based on peer’s chart and comments.

Day 10: How do we assess what students learned about editorials?

Students will take a test on persuasive writing and then share their published piece (final draft) with classmates.

Week 3  (For RW students read various persuasive articles)

(RW 1: Students will use questioning to clarify comprehension

RW 2:  Students will use graphic organizer to take notes on the support for stance)

Day 11:  How do teachers pick a field trip? 

WW: Students will brainstorm a list of possible field trips with 5 reasons for each.


(Students are informed of field trip project and receive rubric.)

Day 12:  How do we prove that our field trip is educational?

WW: Students will choose their field trip and then using a graphic organizer explain what educational value it has across content areas.

Day 13:  How do we properly plan for our field trip?

RW &WW: Students will use laptops to do research online about their field trip. Students will read about their destination and figure out the cost, transportation, booking, and activities that will be performed on trip.

Day 14:  How do we write a pre-lesson for our field trip?

WW: Students will brainstorm a list of what students need to know before they go and prepare a lesson teaching one element.

Day 15:  How do we write a post-lesson for a field trip? 

 
WW: Students will write a lesson to assess what we learned from the field trip.

Week 4

Day 16: How do we design an information packet / brochure?

RW: Students will analyze brochures from various organizations and museums. WW: Students will make their own information packet / brochure.

            (Students told to start brining in empty food boxes for next weeks project)

Day 17:  How do we write a persuasive essay?  

Students will write a five persuasive essay for their trip combining all the 

previous activities (educational reasons, pre-lesson, activities on trip, post lesson).

Day 18: Can we peer edit and revise our essay? 

Students will peer revise and edit their formal persuasive essay for their trip. For homework students write their final draft. 

Day 19:  How do we get the field trip approved?

RW: students will read sample requests teachers have written for trips already taken with them

Students will fill out the actual field trip request form.

Day 20: How do we submit our proposal?

Students will present all parts of their field trip to class. Students will formally submit the request to the principal.  RW: Students will read their peers essays.

Week 5  (RW students will read reviews and take notes on format to prepare for activity on break)
Day 21:  How is the appearance of a product persuasive?

 Students will analyze ads and cereal box covers. 

(Students will be informed of project to make cereal box and commercial and the page and half report due at the presentation. Students will also receive rubrics.)

Day 22:  What are the different persuasive components of a cereal box?  

Students will design and make their own cereal box.

Day 23:  How do writers use language to persuade?


  RW: Students will analyze the use of words in ads.

  WW: Students will write their slogan and phrases for their cereal. (jingle optional)

Day 24: How do commercials sell a product?

 Students will identify the different elements of a commercial.

Day 25: What makes a good commercial?  

Students will analyze and evaluate a series of commercials.

(Spring Break)

Week 6 

Day 26:  How is a script different from dialogue in a story?

RW: Students will start reading Novio Boy by Gary Soto and continue to read through RW during week.

WW:  Students will write their own commercial.

Day 27:  How do we edit a script?

  Students will revise their script and come up with a list of needed props.

Day 28:  How do we rehearse a play?

 Students will rehearse their commercial.

Day 29:  How do we assess students understanding of the persuasive components of a 

commercial?

Students will present their commercials and be videotaped. Students will hand in a page and half explanation on why their box and commercial are persuasive.

Day 30: How do we evaluate our peers? 

Students will watch all the commercials for each class and grade each other using a rubric.

Home work:  (Persuasive Journal Entries) 

· Explain what persuaded you to start reading your book.

· Persuade your character to take a different course of action than the one written.

· Persuade your character to take action based on conflict.  Then read on to see if how your character actually acted.

· Analyze how the back of your book is persuasive.

· Analyze how the inside of your book jacket is persuasive.

· Write an editorial for your book.

· Write an editorial against your book.

· Pick the best chapter/character.  Persuade me to agree with you.

· Pick the worst chapter/character. Persuade me to agree with you. 

· Persuade me that the name of your book or chapters should be changed.

Lesson Plans: 

Pre- Reading strategy

Week 1, Day 1 

Description: This lesson was designed as an introductory activity for a unit on persuasive writing. It can be used as a pre-assessment to determine which persuasive writing styles and strategies students are already know. 

Aim:  What is persuasive writing? What do writers use to support their argument and persuade others? Where do we find persuasive writing?

Goal:  Students will brainstorm about persuasive writing.  Students will be able to categorize list into types of persuasive writing, places found, and types of support used to defend position (ex. statistics, photos, opinions, facts, etc.) Additionally, Students will be able to identify the different strategies that can be used to persuade
Materials: 

Topic (Persuasive writing)

Students’ journals

Chart paper

Markers
Do Now:  Think about a time when you wanted something from your parents.   What did you do?  Explain why this method worked or failed. 

Opening:

I. Let two people share out. 

II. Explain how whining, begging, tantrums, threats won’t get you what you want.  However, if you use persuasion, you stand the best chance of being heard and getting what you desire.

III. Give students 2 minutes to brainstorm everything they know about persuasive writing. 

IV. Have students share ideas and post them on chart paper on board.

Mini-lesson:

I. Model how to categorize elements from last unit studied (science fiction)

Workshop / activity:

II. In small groups have students categorize elements from brainstormed list.  (If groups are struggling to find categorize lead them to figure out that the groups can be types of persuasive writing, places found, and types of support used to defend position (ex. statistics, photos, opinions, facts, etc.)

Share:

III. Have students share out their categories and copy the final class categories and list into their journals.

IV. If student are missing categories or elements within a category complete it for them using information at end of lesson plan. 

Wrap-up / Homework:  Students need to identify and bring in three types of persuasive writing and complete Editorial Writing worksheet (pg. 31 from Write Time for Kids Level 6 Lesson Plan Notebook) which has students compare to different persuasive paragraphs.  

(The homework will serve as an assessment for daily goal as it tests that they know where to find and what a persuasive writing piece is and has them analyze the support used for a stance in two paragraphs.)

Types of persuasive writing:

	Advertisements 
Applications 
Blurbs: TV lists/book covers 
Brochures 
Bumper stickers 
Commentaries 
Consumer guide or report 
Contest entries (25 words) 
Debate outlines/notes 
Declarations 
Dialogues
	Directions: how-to, survival manuals 
Editorials 
Graffiti 
Interviews (imaginary) 
Journal entries 
Letters: advice, application 
Letters, persuasive: to public officials, to the editor, recommendations 
Messages to/from the past/future
	Monologue 
News Stories - paper/radio/TV 
Orations 
Prophecies and predictions 
Proposals 
Public notices 
Requests 
Screenplays 
Sermons 
Skits 
Telephone dialogues 
Undercover reports


(Taken from "Forms of Writing for Assignments" by Northwest Regional Educational Laboratory, Portland, Oregon)

We use ____________ to support our stance and persuade others.

· Support your reasons with evidence. 
· Facts - can be proven. 

· Expert opinions or quotations 

· Definitions - statement of meaning of word or phrase 

· Statistics - offer scientific support 

· Examples - powerful illustrations 

· Anecdote - incident, often based on writer's personal experiences 

· Emotional appeals - to provide support for reasons, carefully chosen loaded words, carrying positive or negative connotations, sway readers' emotions 

· Present opposition - and give reasons and evidence to prove the opposition wrong 

· Pictures
· Celebrity endorsement
During Reading strategy

Week 1, Day 2

Reading Workshop

Description:  In this lesson students will study the structure of an editorial.  Students need to become familiar with the style of this genre in order to later write their own.  Students will quote each element in the left hand column and comment in the right column.  This allows students to take notes and respond to them at the same time. 

Aim:  What is an editorial? What are the elements of an editorial?

Goal:  Students will read editorials and identify the different parts using a graphic organizer.  Using double entry journaling students will respond to the elements.

Do now:  What is an editorial?

Materials: 

-Chart paper

-Markers

-Overhead

-Transparency with model editorial

-Chart with the definition of an editorial and written below a list of its elements.

-Students’ journals

-Numerous editorials taken from Write Time for Kids level 4-7.

	Element
	 Quote from editorial
	 Comments

	
	
	

	Proper Opening
	“Dear Editor,”
	Sufficient.

	Lead
	“Most public libraries now offer all visitors—kids and adults alike—free access to all sites on the Internet.”
	I think this is weak as it is not very catchy and fails to mention what her stance is.

	Stance: 

Support for Stance:


	Internet should be limited

“Some are violent. Some, in the name of free speech, say irresponsible things….incorrect information…others should be labeled  ‘For Adults only.’”
	What about adults who don’t have internet at home and library is their only way of access to information?

	Acknowledgement of other side
	States the resolution passed by ALA that says that a person’s use of the library cannot be denied.  She states how this should not apply to Internet and that it is not legally binding in this case.
	Good point.

	Proper conclusion: call to action or suggestion
	“We must pass laws that tie U.S. government funds for library computers to the use of software that blocks out offensive material online”
	Who decides what is offensive?

	Proper Closing
	Sincerely,

Julie Richardson

Redding, California
	Should the closing say that  she is a parent again to explain why her opinion is valid?


Mini lesson

I. Model Persuasive Card #4, Level 6 from Write Time for Kids entitled “Should Kids Be Able to Surf the Internet?”  Read the first editorial on the left side which argues that Internet access should be limited.  Fill out the graphic organizer, which will make double entry journaling easier.

II. Guided Practice
a.  With the class fill out the graphic organizer for the second editorial that argues that Internet access should not be restricted.

III. Independent Practice

a. In literature groups students read one side of an editorial card from Write Time for Kids (Articles range from level 4-7 depending on reading level.  Each card contains two editorials, one supporting an issue and one negating it.) As a group students will identify the different elements of that editorial on the left side and comment on each on the right side.

b. Independently Students do the same thing for the second editorial on the card that shares the opposing side for the same topic.

Share out 

a. Have students give thumbs up or thumbs down to express their ability to find the elements of an editorial.

b. Have students comment on their difficulties or questions they have concerning the activity.

HW:  Students will read an editorial from a newspaper either New York Times, Newsday, Daily News (school gives free copies of Times and Daily News) and identify the elements of that editorial.

(The work for independent practice and their homework will serve to assess the students’ understanding on the elements of an editorial.)

After- reading strategy

After-reading strategy

Week 1, Day 3

Description:  This lesson follows the end of a Reading Workshop in which students have just finished reading editorials.   This lesson links right into a writing workshop. The after reading- strategy Connect and Apply, that Beers models is crucial in order for students to see the relevance for their reading. I want students to realize that I want them to read the editorials so that their own emotions are sparked to the point that they take action and write their own editorial in response to issues that bother them.

Materials: 

-Chart paper

-markers

- prompts
Aim:  How do we start to write an editorial?

Goal:  Students will see that an editorial would be a great way for them to voice their own opinions on topics.  Students will select three issues and write a free write for each to its prompt.

Do now (3 mins) :  How did reading some of the arguments in the editorials make you feel? Which one made you the most upset? Why?

Opening (2 mins):  An editorial is a great way for a person to voice their opinion.  When I read some of these editorials it provoked many feelings because I could connect with them.  I wanted to write my own response to the issue and wanted to write.

For instance, I strongly agreed with the editorial, read yesterday, that computers should not restrict all adult information.  When I tried to get research in the school for some of your exit projects the computer refused me access.  Often times when restrictions are made other information that is not bad ends up being restricted as well. This is so frustrating. It made me want to write my own editorial voicing my opinion.  I will model how do a fast write which will help you brainstorm many arguments you can use in your own editorial.



Mini lesson

I. Model a fast write response to an issue provoked by Persuasive Card #4, Level 6 from Write Time for Kids entitled “Should Kids Be Able to Surf the Internet?”  that was read by the class in a model the day before. Write the fast write in front of them on chart paper. Stress to students that you will keep writing until the page is full or the timer goes off.  Tell them that I will write the words “stuck” when I can’t think of anything. (I don’t have a model since this is a strategy that I think must be original to have the proper affect of how to fast write. (6 mins)

II. Pass out prompts and give students 5 minutes to read prompts and select their favorite three that apply to them. (See end of lesson for prompts.) 

III. Independent Practice

a. Students independently write a fast write for two different chosen prompts. Tell students you will have a competition for the fast write with the least amount of times “stuck” was written. Reset timer for each prompt [12 minutes (10 minutes writing and 2 minutes to rest hands)]

Share out 

Have students share out their best fast write. (10 mins)

HW:  Students will fast write to at least one more prompt and then do a journal entry for their independent reading book.

(The fast writes with limited “stuck” from the independent practice will serve to assess the emotions and ability of students to connect to the prompts listed below.)

1. [School Uniforms] There has been a problem in local schools with discipline and violence. Your school board has decided to institute a school uniform policy in order to cut down on these problems, based on the positive examples that they have seen at other schools. What is your position on this issue? Write a letter to the editor of your local newspaper stating your position on this issue and supporting it with convincing reasons.

2. [Locker Searches/Personal Searches] The principal at your school has instituted random locker and backpack/bookbag searches to check for guns, knives, and other weapons. Anyone caught with these weapons will be immediately suspended. The principal argues that the random searches will not only guard against illegal weapons at school but will also will help students feel safer. What is your position on this issue? Write a letter to the editor of your local newspaper stating your position and supporting it with convincing reasons.

3. [Too Much Homework] Some of the parents at your school have started a campaign to limit the homework that teachers can assign to students. Teachers at your school have argued that the homework is necessary. What is your position? Write a letter to the editor of your local newspaper stating your position and supporting it with convincing reasons.

4. [Censorship] Your local public library has come under criticism for allowing patrons under the age of 18 to check out books that are unacceptable. The books are either explicit, describe graphic violence, or use questionable language. Most recently, a middle school student checked out Sex Chronicals. The student's parents did not approve of the student reading the book and complained to the town council. As a result, the council is considering removing all questionable books from the library. What is your position on this issue? Write a letter to the editor of your local newspaper stating your position and supporting it with convincing reasons.

5. [Litter] A litter problem has developed on your school's campus. Students are throwing trash on the ground, leaving empty soda cans and bottles outside on benches, and dropping napkins and other trash on the cafeteria floor rather than carrying them to the trash can. Your principal has asked students to take more care, but the litter problem persists. The principal has reacted by canceling all after-school activities until the problem is taken care of. What is your position on this issue? Write a letter to the editor of your local newspaper stating your position and supporting it with convincing reasons.

6. [Computers in the Classroom] As part of a new technology initiative, your local school district is increasing the number of computers in every school. The district plan provides for two computers in every classroom. Teachers at your school are lobbying instead to place all the computers together, creating two computer-based classrooms so that all students in a class can work at the computers together, rather than only one or two students at a time. The district is worried about the additional cost of creating and maintaining these special classrooms and is concerned about how access to the classrooms can be provided fairly and efficiently. What is your position on this issue? Write a letter to the editor of your local newspaper stating your point of view and supporting it with convincing reasons.

7. [Bilingual Education] As part of a proposed educational initiative in your state, local school districts are responsible for providing required courses in both English language and Spanish language in order to increase the success of their programs. Because your state has a large population of Spanish speakers, the state education department believes that teaching these students in their first language will help them learn better and more quickly. Because of the limited budget, however, the local school board is concerned that they may not be able to provide the additional teachers or training needed for this program. They fear that they will lose state funding and accreditation even though 90% of the district's students pass their achievement tests on the first try. What is your position on this issue? Write a letter to the editor of your local newspaper stating your point of view and supporting it with convincing reasons.

8.  [Curfew] The mayor of your city is trying to decide if a 7:00p.m. curfew for children under the age of 16 is needed. What do you think? Write a persuasive essay to the mayor Bloomberg to convince him to enact or not to enact, the curfew. Give at least three reasons to support your position.

9.  [Moving] Your family is getting ready to move to a new home and your parents have given you two choices: in a neighborhood outside a city or on a farm in the country. Where would you like to live? Write a letter to your family persuading them to live either outside the city or on a farm. Give at least three reasons to support your choice. 

10. [Extended School Day] Write a persuasive essay stating whether the school day should be lengthened by two hours so that all students can get help with homework. Give at least two reasons to support your position. Remember you must argue in such a convincing manner that others will agree with you.

11.  [Helmets] Write a persuasive essay stating whether children under the age of 16 should be required to wear helmets while biking, scooting, skateboarding, rollerblading, and skiing. Give at least two reasons to support your position. Remember, you must argue in such a convincing manner that others will agree with you. The outcome of the state legislature's vote on helmets could be decided by your essay.
· Scaffolding: 

I teach 808, a class that has twenty-three resource room students, three behaviorally challenged students and five bilingual learners. Scaffolding is crucial in order to meet the needs of the diverse learners in my classroom.  The lessons vary in learning modalities from visual, auditory, kinesthetic, and artistic.  I have also specifically chosen materials that can be offered on multiple reading levels.  When reading editorial in the paper I used Op-eds from the New York Times, Daily News, and Newsday.  I used the New York Times with my most advanced class 804 and the Daily News with 808.  Additionally I selected sample editorials from Write Time for Kids from each of the different levels (4-7) offered by my UFT center. Similarly, I chose the persuasive articles from Write Time for Kids on level 4,level 5, level 6, and level 7.  All the articles were of high interest to motivate the students.  I also grouped the students that were not all at the same level so that other students could tutor the struggling readers.  For certain lessons, like the first day of writing an editorial, I supplied a template that had certain sentences written already for them. 
Reflection:

As a first year teacher I found the beginning of the year to be rocky.  I lacked long- term plans and wrote lessons day by day.  The lack of planning created lots of pressure for me.  Because I only had that individual day’s lesson prepared, I consequently lacked projects for any of my faster workers and/or classes. However, this unit plan changed everything.  This unit was by far my most successful unit. The six week plan was much more centered and stronger.  

Because I was so prepared, I felt much more confident in the unit.  Furthermore, because I planned this unit well in advance, it gave me adequate time to fine-tune it and fully prepare all the needed materials.  These multiple plans allowed me to be able to quickly continue the lesson for my higher-level classes since they processed and completed them faster. Simultaneously, on an individual level, the faster students also benefited from my planning.  The complete unit plan permitted me to delegate mini-tasks that coincided with my next lesson. For example I’ve assigned a student to write an additional response that reinforces needed skills, or make a poster that I would use in my next mini-lesson. At the end of each day I adjusted and modified the subsequent lessons based on how much I’ve accomplished.

This unit plan increased the productivity and enthusiasm of my students.  The lessons were designed to meet different learning modalities and reading levels. Once the students realized that the lessons were manageable and tailored to fit their learning modalities they actively participated in all activities.  The lessons were adapted to my specific classroom, school, and community situation.  I had numerous assessments and provided lots of scaffolding.   Christian, my focus student was able to complete all the activities.  He still had the most difficulty with the written work.  However, he actively participated, received above a 90% on his unit test, and acted (speaking lines in English) in front of the class and camera (a first for Christian!). In fact, all five of my English Language Learners improved with this unit.  However, I feel like some of my other students felt that I spent too much time with them and felt neglected.  Balancing my time amongst students of multiple levels will take time to master. 

I felt that each of the three activities motivated the students.  When writing the editorial I brought the laptops into the classroom for the first time.  I video taped them for the first time and let them do arts in crafts for their commercial. And we will go on the fieldtrip selected in May.  Teaching how to write a pre and post lesson for the field trip was definitely the hardest lessons.  The activities were also of much more interest to them.  They were permitted to watch commercials and make their own. They were allowed to debate and act.  Students were able to work with arts in crafts to make their own cereal box (in a school with no art classes).  Students were able to choose a place for a field trip and persuade the principal to let them go to the New York state aquarium.  Who wouldn’t participate? Everyone did and by doing so met the requirements of the school system, state and local goals, and curriculum.  

