Profiles of ELL Classrooms

English Language Learners (ELL) are students who come from homes where a language other than English is spoken, and who score below a state designated level of proficiency on a test of English language skills.  This test is administered when students first enter the school system. 

The Department of Education provides three types of programs for ELL students: Transitional Bilingual, Dual Language, and English as a Second Language (“ESL”).  The key difference between these programs is the amount of time in which instruction is in English and the amount of time instruction is in the student’s home language.  Another difference is the goals: ESL classes aim for English proficiency, while Dual Language programs aim for native language and English proficiency.  Students in ELL classes study the same concepts, skills, and strategies as students in general education classes, with the same expectations for dramatic academic gains.  The goal of all three ELL programs is to support students while they learn English.  Parents have the right to choose which available program is best for their child.

Transitional Bilingual Programs:  

· Academic instruction is in both English and the native language.  The guidelines advise that students starting with limited English spend 40 percent of their time in English language development with instruction in the native language starting at 60 percent. 

· English language development is done through ELA or English Language Arts, as well as participation in English in enrichment classes such as art, music, computer lab and physical education.  Any content area instruction in English, in subjects such as math, will utilize ESL methodologies and other supports.  

· The ratio of English to native language instruction increases according to the student’s English language proficiency until the student is ready to exit the program.  Additional ESL support is often provided after school and/or on Saturdays.  

· Exit from this program is targeted at three years or less.  

English as a Second Language Programs: 

· All academic instruction during the school day is in English.  

· Core content areas are taught using ELL methodologies that allow for the acquisition of academic material, and native language support may also be available as an after-school or Saturday program. 

· The goal is to acquire the target language in three years or less.  

· Classroom (monolingual) teachers have access to Title III funds to help support each ELL student in the class for the first year of the student’s monolingual education.  Students enter monolingual programs and test out of ELL services by reaching a benchmark score on the NYSESLAT (standardized English language acquisition test).  

Dual Language Programs:  

· Academic instruction during the school day is 50 percent in English and 50 percent in the “target” language.  

· Classrooms include students who are native English speakers and native speakers of a language other than English.

· The goal is to have proficiency in the target language and English.  

· Students should be able to speak, read, write, and understand two languages.

· In addition to acquiring a second language, students develop positive self-esteem and an understanding of other cultures.  

· Many ELL educators believe this program to meet the needs of bilingual students most effectively.
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All bilingual students receive some instruction in English regardless of the type of ELL program they attend.  Students in Dual Language programs receive 50 percent of their instruction in English, and ESL-Only students receive all of their instruction in English.  Transitional Bilingual programs include an ESL component for all students and also require a higher amount of ESL instruction for students testing at levels 1 and 2 on content area standardized tests.
  (ELLs have the opportunity to choose which language they take the test in.)   What the guidelines advise for Transitional Bilingual programs is an expansion of English instruction, with ESL methodology and continued native language support for students with limited English skills, in academic content areas such as math.  Transitional Bilingual students will also continue to receive instruction in English in traditional enrichment or prep courses, such as Art, Music, Computer Lab, and Physical Education.  As students acquire English, the amount of academic instruction in English increases, which helps ensure that they will have the necessary skills to exit the program and to succeed academically in English.  

To more effectively meet the needs of ELL students, schools may begin teaming ESL and bilingual teachers in one classroom.  The classrooms will group students by fluency rather than by grade so that more students will benefit from instruction by both teachers.  Students will be grouped within a reasonable age span - within two grades of each other.  This practice will involve both changes in structure at the school level and professional development to ensure that this teaching strategy is effectively implemented.  Models and strategies for implementing these practices will be offered at the ELL Teacher Academy and the ELL Instructional Support Specialists will be responsible for facilitating them.  
Four Stages of Language Development

Your ELL students will acquire English at different rates.  It is important to be able to assess consistently the stage of English language acquisition reached by each individual ELL student.  Below, you will find the four stages of language development along with suggested activities and estimates of the amount of time children usually spend in each stage.   

1. Preproduction: physical response only, silent period, depends heavily on context, asks yes/no questions, draws/shows answers, and comprehends key words only.    [0-6 months]

Student Activities: observe, classify, collect, categorize, assemble, construct. 

2. Early production: one or two word responses, such as who, what, which one, where, simple sentences. Student grasps main ideas without understanding all the parts.   [6 + months]

Student Activities: name, give examples, describe, restate, map, and dramatize. 

3. Speech emergence: simple sentence responses, good comprehension, limited vocabulary.  [1 – 3 years]

Student Activities: skills in describing, retelling, comparing, contrasting, defining, summarizing, reporting, open dialogue, role playing, and student authored books, group stories, and story mapping. 

4. Intermediate fluency: reading and writing activities are incorporated into the lesson.  Commit more errors as their utterances become more complex, may have communicative competence, but not grammatical competence.  Need help with idioms.  [3 + years]

Student Activities: relate, outline, explain, rewrite, illustrate, and expand vocabulary, use simple/complex sentences and higher order thinking skills.
� Department of Education Website:  � HYPERLINK "http://www.nycenet.edu/Parents/Essentials/ELL/default.htm" ��http://www.nycenet.edu/Parents/Essentials/ELL/default.htm�


� These are the three designations according to the NYC DoE.  For more information, please visit the Frequently Asked Questions Section:  � HYPERLINK "http://www.nycenet.edu/Parents/Essentials/ELL/ELLFAQ.htm" ��http://www.nycenet.edu/Parents/Essentials/ELL/ELLFAQ.htm�


� This is in reference to the content area standardized city tests.  Scores range from 1-4; for many grades, students need at least a 2 on the math and reading to pass to the next grade – please see the assessment section for more information.  





