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Field Trip to the New York Museum of Natural History—

Eastern Woodlands Exhibit


This field trip has been designed as part of a unit of study for a fourth grade bilingual class that is studying American Indians (in English) as a part of their Social Studies theme: New York State.  

I.  Pre-trip activities


A.  Session 1


To spark an initial discussion and activate prior knowledge about American Indians, the teacher will share with the class some artifacts or photographs (whatever she can find) related to the American Indians of the New York State area.  Students will observe the artifacts and try to describe them.  The teacher will ask focus questions such as: 


What can you tell about this object by looking?


What can you tell about this object by touching?


What can you tell about this object by smelling, listening, tasting (if appropriate)?


What might it have been used for?  


What people might have used it?  


When do you think it was made?

After students have time to make these observations, the teacher will elicit responses and write them on a chart, in the form of simple sentences, with the same sentence structure when possible.  For example, “I can see that this object is black, or “I can feel that this object is smooth.”  


Chorally, the class will read the sentences they have written together from the chart.  Then individually, students will select several sentences to write and illustrate. If they choose, “I can see that the object is black,” they should draw themselves seeing the black object.  Depending on their level of English proficiency, students may work with partners, or write just words, such as “black,” instead of sentences to describe their pictures.  Students should share their work orally with partners and volunteers will share with the class.  This work and the chart with the sentences will be displayed for students to refer back to.


B. Session 2


Because many students are new arrivals from the Caribbean, the teacher will ask students what they know about the Taíno people (a group of American Indians who inhabited Cuba, Jamaica, Haiti, the Dominican Republic, and Puerto Rico when Christopher Columbus arrived).  (Teacher may share a wood figure made by an indigenous Chilean group).  After students share this information, the teacher will point out that it was a group of American Indians who lived in New York who made the artifact we are observing.  In session 1 some students may have suggested that this artifact was made by American Indians, and we can refer back to this, and to the questions students asked about “who were the first people in New York?” during an earlier conversation.

We will begin a K-W-H-L chart (Know, Want to know, How will learn, Learn) that will be continued in subsequent sessions.  After brainstorming about what students know or think they know about American Indians, the teacher will lead students in informally grouping their knowledge into categories, such as food, clothing, education, language, transportation, recreation, family, government, etc.  


As in session 1, the teacher will then lead the students in forming sentences about what they know using sentence stems.  For example, “I know that some American Indians hunted animals for food,” or “I know that some American Indians wore clothes made of leather.”  Again, students will read together (chorally) many of the sentences they have formed.  They should then individually or with partners, pick a few sentences to illustrate, writing the sentence as a label below the drawing that illustrates it.  They should present these to partners or to the whole class.  We will later compare these drawings to others they make after visiting the museum.


C. Session 3


In this session, students will look back at what they knew about American Indians and how they grouped that information.  Then the teacher will ask them what else they want to know (to continue the K-W-H-L) about these people.  Again, the class will informally categorize their questions and the teacher will make sure that many relevant categories are represented.  Students may consider which areas they would like to investigate and become experts in and will write down their top three choices.  The teacher will consider students’ preferences and group students according to preferences and also heterogeneously by English proficiency.  


D. Session 4


In their small groups, students will write more detailed questions about their specific area of research and then share these with the class.


The class will then complete the “How” column of the chart, brainstorming different ways to become experts on their assigned areas.  If students do not suggest it, the teacher will suggest a trip to the Museum of Natural History.  Then students will write their questions in the section provided on the trip sheet.


E. Session 5 


Because students are ELLs, they must be skilled at sketching to get information across and at reading visual information such as dioramas or displays.  In this session, the teacher will show students pictures of scenes in American Indian life and ask students to describe what they see what that tells them about the people in the picture.  For example, if I see a scene where many men are sitting together and some have more elaborate clothing than others, I can guess that those men have some important function in the activity that is going on.  This is similar to asking students to make inferences about books they read, so they should be fairly familiar with the skill.  Students will practice this various times and the teacher will explain that this will be an important skill at the museum.  Because they won’t be able to read all the text that describes the exhibit, they must learn everything they can from the visual displays.


Next, the students will practice sketching the pictures they have just described.  Sketches should be quick and convey the most important features of the pictures.  This is a useful way for them to document what they see in the museum.  They may label the sketches with words that are larger or written in bold and appear to be titles or headings.  So students will know how to gain important information from the visual displays they encounter at the museum and how to document that information to bring it back into the classroom for discussion.


II.  On the Trip--Trip Sheet (Session 6)

Name ________________
Date ________

People of the Eastern Woodlands

Topic: ________________________

Write the questions you want to answer about your topic:

1.

2.

3.

4.

5.

6.

Sketch and try to label the important objects or dioramas that you see.


_________________________________________________

_________________________________________________
	


What new questions do you have?

___________________________________________________________________________________________________________________________________________________

What do you still want to know?

__________________________________________________________________________________________________
Write or sketch any other information that you think is interesting that you would like to share with the class back at school.


__________________________________________________________________________________________________
Write or sketch what you liked about the trip to the museum.


__________________________________________________________________________________________________
III.  Follow-up Activities


Session 7


Back in the classroom, the class will do a shared writing about the experience they have had together.  The students will suggest the information to write and the teacher will guide their suggestions and write them on the chart.  The first paragraph will be about what the class did from the time they left the school to the time they returned (“What we did…”).  The second paragraph will be about what the class learned on the trip (“What we learned”)—each group will come up with one sentence about what they learned to add to this second paragraph.   The class will read the composition chorally.

Session 8


Read Aloud of a Native American Legend


Session 9


As a whole class, students and teacher will look back at what they thought they knew about American Indians, the drawing they made, and the questions they had.  They will compare pre-drawings to the sketches they brought back from the museum and discuss similarities and differences.  Students will note if they have answered their questions.  For questions we didn’t find any information about, can we guess what the answer might be? (school—there is no information because they didn’t go to school.  Why didn’t they go to school?)

Session 10

In their small groups students will create a section on a piece of poster board for each of their questions.  Individually, students will write and illustrate (draw or make copies of pictures found in books) on small squares of paper a piece of information.  They must group the information into the various sections of their poster as answers to their questions.  They will do this for all the information they brought back that they find important.

Each student picks 1 question to be in charge of on the poster. (Each has a piece of paper and we tape the papers to a chart at the end—Demo how this will work).  Student draws the answer with crayons and writes about it in English.



Session 10 and on (optional)

Students may continue to work on the same topic the researched at the museum in their groups if they demonstrate interest.  The teacher will offer suggestions for projects, but students may choose other options that allow them to present their findings to the rest of the class and share the expertise they have gained.  Students must consult the information the collected at the museum and the inferences they made using the visual information they saw and decide what details or further pieces of information they will need to complete their project.  They must also consider materials they will need to use.

Project suggestions:

Food

· prepare a traditional dish

· construct a diorama of a farming scene

· create drawings or paintings of hunting equipment and explain the process

Traditions

· create a traditional musical instrument

·  re-enact a celebration or ritual and explain its significance

· demonstrate how to play a game and lead the whole class in playing it

Clothing 

· present detailed drawings/paintings of people in traditional dress

· sew traditional clothing for papier maché puppets or dolls, have a fashion show 

· create clothing to fit themselves and hold a fashion show

Crafts

· weave with yarn or paper in traditional patterns

· use clay to create pottery

· give a demonstration of any typical craft-making procedure

Housing

· Create a model longhouse using available materials

· Create a presentation to compare and contrast Eastern Woodlands Indians’ houses with our own


Presentations


Students will practice good presentation skills for one session, making sure that each member of the group has a part in the presentation.  Next, they will share their posters and projects with the whole class.


Follow-up discussions
Compare and contrast ourselves with Eastern Woodlands American Indians.  

Whole class discussion: What needs do we have?  What needs do Native Americans have?  What resources do we satisfy our needs with?  What resources do Native Americans satisfy their needs with?

In their small groups, students will compare and contrast themselves with Native Americans through their specific topic.  For example: “How are our foods similar and different?”  or “How are our houses similar and different?”
They will complete a Venn diagram using words and drawings.


Note

Teacher will support a discussion of oral traditions throughout the unit with read alouds of Native American legends.  Discussion of National Geographic visuals will also continue throughout the study.
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